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Abstract: The present study was conducted to investigateirtipact of the teachers' sense of plausibility oairth
classroom practices. The participants were 42 mnadefemale high school English teachers and sontigeafstudents. To
fulfill the purpose of the study, a 60-item teachisense of plausibility questionnaire was adnenést to the teachers and a
29 item questionnaire was administered to theuestts to determine the effect of the teacher'sesefplausibility on the
classroom performances. The analysis of data was ttwough Pearson Correlation and the parameigiependent t-test
analyses. The findings indicated that there isaseclrelationship between the teacher's sense o$ipity and his/her
teaching performances. With respect to these faggliit could be concluded that the students wheaehiers had a higher
sense of plausibility had better language perfocaarihan those students whose teachers had asense of plausibility

which is worth considering.

Keywords. Sense of Plausibility, Self-Esteem, Teacher's BeMethod, and Pedagogy

1. Introduction

Teacher's sense of plausibility as his/her awasemgs
pedagogic intuition of what constitutes the goodchéng
plays a key role in promoting the process of legrnand
setting optimal context for learning. Nowadays feachers
may search for the so-called best method; insteffeitive
teachers try to apply learning principles whichiarbarmony
with their framework of set of beliefs and practicand the
term method is best replaced by the term pedayvben the
teacher's sense of plausibility is active, he/sha adapt
resources, materials and methods to the learmmdsnPaying
attention to what the teacher can control, hiswer interests
in teaching and professional career, the preparatid adding
variety to his/her practices as well as awarendsshe
principles of language teaching and learning calp ke
teacher to move beyond the nomothetic traditionhawing
mechanical practices, to enjoy the hermeneutidtivadin
which the teacher tries to have the subjective emems of
what he/she does in the classroom. In postmethoditam,
the teacher and the learners act as co-explangtshe teacher
functions as a practitioner according to his/hamiework of
growing set of beliefs and practices.

Teacher's sense of plausibility can potentialljuarice the
various instructional practices which are applied the
classroom.

We want to show that failure and success of anagitunal
enterprise depends on the teacher, it is the teadiwis often
to blame for poor motivation or for fear of failur@ctive
sense of plausibility of the teacher signifies it terminal
objective of classroom practices is not how thechea
performs but the purpose is activating the studemd
involving them in the learning process. Effectieadhers are
plausible enough to control and manage the prooéss
teaching, learning, and classroom interaction elgtivThis
plausibility results from their understanding oé tteaching
and learning processes, and keeping up with theerdur
research findings.

Through this study, we want to emphasize that éeioto
facilitate the process of learning, instead of inglkat outside
factors such as demographics, district leadersdnip so on,
special focus should be on what the teacher catroton
his/her own preparation, practices and principfelamguage
learning teaching.
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2. Sense of Plausi bility in Postmethod activity of teaching is productive; there is themasis for
Condition the teacher to be satisfied or dissatisfied aboeitaictivity,

and each instance of such satisfaction or disaatish has

Kumaravadivelu (1994) identified what he called theltSelf @ further iinfluence on the sense of plaligybi
"postmethod condition”, a result of "the widesal confirming or disconfirming or revising it in sormmmall
dissatisfaction with the conventional concept othod"(p. Measure, and generally contributing toits growtstmnge.
43).Rather than subscribe to a single set of proesy | he duestion to ask about a teacher's sense ity
postmethod teachers adapt their approach in aqooeda 'S Not whether it implies a good or bad method re

with local, contextual factors, while at the sarimeetbeing Pasically, whether it is active, alive, or operatibenough
guided by a number of "macrostrategies”. Two gypé to create a sense of involvement for both the teaeind

these macrostrategies are:  “"Maximize Iearninéhe student. Mechanical teaching results from an

opportunities” and "Promote learer autonomg"1990, oVerroutinisation of teaching activity, and teachiis
Prabhu argued that "there is no one method but thguPiect to great pressures of routinisation. Tewhi
individual teachers fashion an approach that ascord€duires a certain degree of routine to make itasusble
uniquely with their sense of plausibility”. Aseather with O even endurable. An active sense of plausibisityery
active sense of plausibility , one can think inmerof a difficult to maintain among such pressures on rosétion,
number of possible methodological options for tailg and can easily _become frozen, OSSIerd,. or inadudgss
classes to the particular context. submerged, leaving only a schedule of routines.

Teacher autonomy is another pedestal upon which the WWhen teachers profess to believe in some methog the
post method era stands. "The post-method conditiof@ve been following, they may well be merely
however, recognizes teacher's potentials: teadimens not ~deémonstrating how frozen their sense of plausybititand,
only how to teach but also know how to act autonashp S @ result, how insecure they feel against a thoetheir
within the academic and administrative constraimgosed ~(€aching routines. When a teacher's sense of plasis
by institutions, curricula, and textbooks” (Kumadivelu, ~active and engaged in teaching, it is necessapinoto
1994, p.30). change in the process of the ongoing activity athéng.

A teacher's approach-with active sense of plausipto ~ SUch teaching can perhaps be regarded as beingnityira
language teaching methodology is his/her theoretic£°ntrast to teaching that is mechanical or statie can
rationale that underlies everything that she/ hesda the (hen say that a distinction between dynamic andcsta
classroom. In stead of subscribing to a single ket €&ching is more significant for pedagogy than any
procedures, postmethod teachers adapt their apprioac distinction between good and bad methods. According
accordance with local, contextual factors. We fiid Frabhu, the enemy ?f good teaching is not "a bethau,
necessary to think of good teaching as an actimityhich ~ Put overroutinisation”. . ,
there is a sense of involvement by the teacher. e Da Silva (2004) highlights that "the notion of daar
encounter an instance of really bad teaching, iisst beliefs should be abandoned, in that it seems tailea
often not a case of the teacher following a rr;ethlimil certainty on the part of the researcher as to exact
which we disagree, but rather of the teacher megelyg unde.rp.innings_ of the informants‘ professional cotions
through the motions of teaching, with no sense ofatisimpossible to sustain” (p.168). He deslatewould
involvement, without evaluating understanding. like to suggest that a teacher's sense of plaifgibiay be

The conceptualization may arise from a number offOre productive” (p.168). He mentions that "thewvihat
different sources, including a teacher's experieincéhe esearch in EFL/ESL is or should be problem-solving
past as a learner, a teacher's earlier experiiteaching, Process that ideally provides squt|on§ to theidiffies
exposure to one or more methods while training as &Perienced by teachers and Iee}rnelrs in the classrble
teacher, what a teacher knows or thinks of othachers' USES exploratory practices-Allwright's (1999) fravoek-
actions or opinions, and perhaps a teacher's exmarias a ©f teacher development and education which praptse
parent or caretaker. Different sources may infleencinNtégration of teaching, learning, and researca way that
different teachers to different extents, and whaks like IS relevant to all classroom participants. The esqbry

the same experience or exposure may influencereliffe t€aching process moves beyond methods and focastip p
teachers differently. on exploring the nature of effective classroom héag and

The resulting concept or pedagogic intuition of how/€arning.
learning takes place and how teaching causes qostgpit
is what may be called a teacher's sense of pléitsibibout
teaching. When a teacher's sense of plausibilignigaged
in the teaching operation, the teacher can be &nibe Three dominant approaches to knowledge and learning
involved and the teaching can not be mechanicdi-eawill be briefly discussed, with a view to examinimgw
activity will be on the basis of the teacher's itdms. each of them connects up the teacher's sense usfilpliy
Furthermore, when the sense of plausibility is gegathe to help learner autonomy.

2.1. Teacher's Sense of Plausibility and the Dommba
Philosophies of Learning
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2.2. Positivism The interaction between one's approach and classroo
practice is the key to dynamic teaching. Such is$emd us

i} Positivism is premised upon the assumption thaf, hostmethod pedagogy. In this approach the teahan
knowledge reflects objective reality. Therefdafeeachers . tonomous individual whose active sense of plalitgib
can be said to hold this objective reality, leagngan only urges him to foster learner autonomy.

consist of the transmission of knowledge from one

individual to another" (Benson & Voller, 1997, R0). . .

Confirming this view is the maintenance and enharere 3. Recognition of the Essential Roles of
of the traditional classroom where teachers are the the Teacher through Different
purveyors of knowledge and wielders of power, and

learners are seen as "containers to be filled i Parameters
knowledge held by teachers" (ibid). Since it raaanter to
the development of learner autonomy, the teachkerise of
plausibility is neglected and hidden.

Recognition of the essential roles of the teaciner the
learner and of the need for situationally releanguage
pedagogy has brought about the decline or demise of
methods, with their specific philosophies and pribsd
sets of classroom procedures. The 1990s witnessed n

In contrast to positivism, constructivism holds tiew ideas that can fundamentally restructure secorelffor
that rather than discovering objective knowledgbdigver language teaching and education. Among them are two
that might mean), individuals recognize and restmec mutually informing currents of thought:
their experience. In Candy's term (Candy, 1991270), One emphasizes the need to go beyond the limitatibn
constructivism "leads directly to proposition thatthe concept of method with a call to find an alsgive way
knowledge cannot be taught but only learned (tlsat iof designing effective strategies (Clarke, 1994;
constructed)”, because knowledge is somethinit ‘lquby  Kumaravadivelu, 1994; Prabhu, 1990), and another
the learner" (von Glasserfeld & Smock, 1974, cited emphasizes the need to go beyond the limitationthef
Candy, 1991, p.270 ). By the same token, languageansmission model of teacher education with ateafind
learning does not involve internalizing sets ofem)l an alternative way of creating efficient teaching
structures and forms; each learner brings her owprofessionals (Freeman & Johnson, 1998; JohnsddQ;20
experience and world knowledge to bear on the targ&/oods, 1996). The result has been a greater anwsrearfe
language or task at hand. Apparently, "constristtiv issues such as teacher beliefs, teacher reasowiacher
supports, and extends to cover psychological vessiaf cognition, and teacher's sense of plausibility.
autonomy that appertain to learners' behaviorfudts, Kumaravadivelu (2001/2003) declares particularity a
motivation, and self-concept" (Benson & Voller9¥923). one of the parameters of postmethod; it meansthieasort
As a result, constructivist approaches encouragd amf techniques teachers use depends on where, wigkn a
promote self-directed learning as a necessary tiondor ~ whom they are teaching. In fact, the situation keilees
learner autonomy. how of teaching, yet the sociocultural and politiszues
affect the kind of teaching; therefore, the teashshtould
have a high understanding of the situation. Byrtbigon of
particularity, he suggests, "any language pedagtmye
relevant must be sensitive to a particular groupeathers
teaching a particular group of learners pursuipguicular

but rather comprises "competing ideological versiof set of goals within a particular institutional cext

that reality expressing the interests of differesucial embedded in particular sociocultural milieu." Ither
groups” (Benson & Voller, 1997, p. 22). Within ghi words, Prabhu (1990) stated that there should be a

approach, learning concerns issues of power armidgg relationship between the teaching context and tipied
and is seen as a process of interaction with seoiafext, Methodology. _ _
which can bring about social change. What is more, Another parameter mentioned by Kumaravadivelu
linguistic forms are bound up with the social measithey (2001/2003) is practicality. By practicality he medhat a
convey, in so far as language is power, and vicsave method should be applicable in real situation; otiee,

Advocates of these movements see their missior as 1€ Practice-theory relationship can not be appredcin
convince teachers of the correctness of the thetry, other words, a theory is of no use unless it caafpsied in

review their teaching to see to what extend it fmesctheir  Practice. Thus, this characteristic motivates teeshto
values, and to try to incorporate the relevant gpies or make theories from their practices and then practibat
they have theorized .

values into their teaching. This approach focuses o )
teacher' set of beliefs and practices to providgoad The last parameter Kumaravadivelu (2001/2003)
mentions is possibility, which means that the mdtho

framework for teaching and maximizing learning @eses. ) ) -
should be appropriate socially, culturally, anditolly.

Because teachers and students attend the classnbomll

2.3. Constructivism

2.4. Critical Theory

This approach shares with constructivism the vibat t
knowledge is constructed rather than discoverddarned.
Moreover, it argues that knowledge does not refleatity,
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their beliefs and thoughts and it cannot be stétad their
personalities inside the classroom is separate filosir
personalities outside the classroom in their evayyd/es.
Giroux (1988, cited in Kumaravadivelu, 2001,) mens
that pedagogy of possibility points to "the needi¢velop
theories, forms of knowledge, and social practitiest
work with experiences that people bring to the pedéal
setting"(p.543). Therefore, postmethod pedagaygahds

4.1. Principle of Encouragement

It helps the teacher to create a classroom clinfate
language learning. The teacher influences the rdass
environment by motivating unmotivated students.

4.2. Principle of Independence
Autonomous

learning does not mean

a re-visioning of the teacher's role as a postnmiethdearning”. There should be a teacher who will &adap

practitioner.

4. The Post Method Teacher

resources, materials and methods to the learrezd'sn
4.3. Principle of Self-Learning

The focus is away from teaching and towards legrnin

The postmethod teacher is an autonomous individudfhe teacher should not neglect the teaching of tadearn.

When Kumaravadivelu (2003) talks about

teacher'she more students understand the process of leathin

autonomy, he means that he/she should reach aﬁSpeCiforeign language, the more they will be able toetak

degree of competence and confidence to build ang,

implement their own theory of practice to do s@cteers
should rely on their personal knowledge. Freeni®96b)
suggests that " personal knowledge does not siptil
behavioral knowledge of how to do particular thifmgshe
classroom; it involves a cognitive dimension theiks
thought with activity, centering on the context-exdted,
interpretive of what to do" (cited in Kumaravadiye2001,

sponsibility for their own learning.
4.4. Principle of Innovation and Creation

Creativity stimulates and motivates. Teachers who
actively explore creative solutions tend to be malige
and vibrant than those who are content to followwine.

4.5. Principle of Involvement/Activation

p. 549) and this is only possible when the teachers
themselves want to acquire autonomy. Acquiring such Students are more likely to enjoy the subject, &md

autonomy requires formal and informal educationjcivh
should be a continual process. One way is perfagnain
research: such a research is not a controlled ewpstal

study, rather in such studies the teachers shauldentrate
on what they do with which group, why and how tosio

In fact it is a kind of action research( Kumarawvadli,

2001).

Today, "language teaching is not easily categdrinto
methods and trends" (Brown, 2000,p.14). Insteaathe
teacher is called on to develop a sound overalicgmh to
various language classrooms. This approach isrgiphed
basis upon which the teacher can choose partidelsigns
and techniques for teaching a foreign language in
particular context. There are no instant recipes. quick
and easy method is guaranteed to provide successy E
learner is unique, for example, some learner isialjs
another is auditory, other is good at involving mment
and the forth likes to negotiate. Every teachaiss unique;
e.g., teachers' intuitions about the importanceepgtition
or meaningful input are not the same. Every leateacher
relationship is unique as well, and every contextinique
and teaching should be local, too.

The researcher believes that the active sense
plausibility of teacher leads him/her
principles on which classroom practice is groundi,
following set of principle is not static, it is aymamic
composite of activities and energies that changeshould
change to create an appropriate atmosphere foctietie
learning:

towards some

succeed in that, if they are involved in the leagnprocess
and, as far as possible, have to influence whapdvag and
how it happens.

4.6. Principle of Planning

It is the teacher's task to structure classrooiivites. If
the teacher has a woolly idea of what is requitkd,pace
of the lesson will drop and students will becomthegi
bored or confused. Classroom instructions shoulsifele,
precise, and explicit.

4.7. Principle of Empowerment

8 Freire (1970) states that students should be atloiwe
negotiate learning outcomes, to cooperate withhier@cand
other students in a process of discovery, to engage
critical thinking, and to relate everything theysohool to
their reality outside the classroom. Through empovge
the teacher helps learners to acquire the know|esigis,
and strategies they will need in order to progrésdearn
more, to tackle problems, and to meet new, emergi
unpredictable demands.

afg. Principle of Learning (Learning is More Imposant
than Teaching)

The important factor is that teaching is not theniaal

objective of what takes place in the classroom. The

important role of the teacher is that of catalpstishe helps
learning happen through activating the students.

"unbridled
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4.9. Principle of Cooperation/Collaboration

It is a teacher's task to direct students to wook c

operatively. When the teacher
cooperative learning can lead to a more dynamiscteom
interaction that promotes more learning.

4.10. Principle of Cyclical Learning (Language Leaing
is Cyclical)

Language learning is not linear; the same langitege
needs to be studied again and again throughoutahese.
The "repeats” within cyclical learning are noaebxrepeats-
each repeat must be a development.

4.11. Principle of Meaningful Learning Ways (Learmg
Learn in Ways That are Meaningful to Them)

It is important that teachers realize the need ép h
learners to shape their learning strategies in viags are
meaningful to them, to encourage them to find tloein
style, to identify their own strengths, and to depetheir
own self-knowledge. The teacher needs to providarigty
of language learning activities.

The researcher tends to consider these principléssi
research to find out that the Iranian English teashsense
of plausibility is alive to ground the class roonagtices on
the above-mentioned principles.

Regarding the above mentioned issues, the researchieachers

would like to answer the following questions:

teacher-learner rapport, and the scale of the &r&ch
familiarity with post modern approaches to teachargl
learning; then if their rate is high, we can codeuhat

plans and ~executefyeir sense of plausibility is alive. This questiaite entails

60 items on a 5-point Likert scale ranging fromo'sgly
disagree'(1) to 'strongly agree'(5).

Another questionnaire (see appendix B) was applied.
was applied to study the effect of his/her alivasse of
plausibility on the classroom practices for thedstts of
the teachers with active sense of plausibility hove how
the teacher's ongoing sense of plausibility wilpsort
learning and affect the classroom practices. Iisisted of
29 items which had the numbers rating from 1 toabtE
student would choose his/her answers that fittetth wie
experience of the teacher for each item In facts th
guestionnaire is teacher evaluation by studentsoiiisists
of 15 items which deal with explicit curriculum-howell
the teacher teaches the core subject. And thergdaitems
which are about implicit curriculum-how well theatsher
models the core values through how he/she behaitbs w
the students.

5.3. Procedure

The following procedures were gone through to find
convincing answer to the research question:

To conduct this study, the researcher asked alliging
in Robatkarim and Parand to answer
guestionnaire; however, forty-two of them took parthis

the

1.Is there a relationship between the teachers' seihse research actively. After the data analysis, he wernheir

plausibility and their teaching performance?
2.1Is there a significant difference between the laggu

classes in order to have their students answerelated
guestionnaire.

performances of the learners whose teachers have aThe students would answer the questionnaire with 29
higher sense of plausibility in comparison with theitems. The researcher tried to study the effedeather's
language performances of the learners whose teachesense of plausibility on the classroom performante

have a lower sense of plausibility?

5. Method

5.1. Participants

emphasize that a teacher's sense of plausibitigs chot
deal with whether it implies a good or a bad metbot
whether it is active, alive or operational to cesatsense of
involvement for both the teachers and the student.
Therefore, the second stage would show whether thath
English teacher and his/her students were involaethe

To carry out the purposes of this study, 42 mald ANjearning processes.

female highschool teachers teaching English aslainF
Robat Karim and Parand of Tehran Province wereiestiud
The second group of this study was some of theesitisdf

the above-mentioned teachers, the number of tldests

in these classes were 20 to 35.

5.2. Instrumentation

The first instrument of this study waa standard
guestionnaire (see appendix A) which was admiresit¢o
42 male and female English teachers in the aforéorexd
towns. This questionnaire which is related to t&cher's
sense of plausibility indicates their focus on pineviously
mentioned principles. To quantify the teacher'sseeaf
plausibility, the researcher has to measure theuamof
involvement of both the teacher and the studeetyaite of

6. Investigation of the First Research
Question

The research data were collected through special
guestionnaires, as you can see (appendix A), thrabg
related questionnaire, we could measure our callesig
sense of plausibility. Then on the basis of student
guestionnaire (see appendix B), we got their stigden
answers and reactions to their teachers' senses of
plausibility. The next phase of the research waanalyze
those data. The process of data analysis began with
analyzing plausibility statistics Table 1 and TaBl&elow
indicate the valid number of participants.
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Table 1.Plausibility Statistics.

N Valid Missing 420
Mean 18.2202
Median 18.2950
Mode 20.00
Std. Deviation 1.32068
Variance 1.744
Range 4.73
Minimum 15.27
Maximum 20.00
Sum 765.25
Table 2.Performance Statistics.
N Valid Missing 420
Mean 13.7969
Median 13.3200
Mode 11.19
Std. Deviation 3.38077
Variance 11.430
Range 12.14
Minimum 7.86
Maximum 20.00
Sum 579.47

The first research question sought to investighte
relationship between the teachers' sense of piitysind
their teaching performances. To answer this questo
Pearson correlation analysis was run on the dadahle
in table1 and table2. Table 3 below indicates &seilts:

Table 3 Correlations.

Plausibility Performance

Pearson Correlation 1 710"
Plausibility Sig. (2-tailed) .000
N 42 42
Pearson Correlation ~ .700" 1
Performance Sig. (2-tailed) .000
N 42 42

relationship between the teacher's sense of pititysind
his/her teaching performance is rejected.

25
20 4 }
*
*
(]
215 S s
© * Y
3 * /
2 10 SR
a .«
5 4
0 : : : :
0 5 10 15 20 25
Plausibility
Graph 1

Meaningful clusters of dots imply correlations. Fhi
positive correlation indicates that as the teactsamse of
plausibility increase, so do their classroom penimnces.

7. Investigation of the Second Research
Question

The second research question sought to investifate
there was a significant difference between thegoerance
of the language learners whose teachers had arHigred
of plausibility and those learners whose teacherd &
lower level of plausibility. An independent t-tegas run to
compare the performance of the two groups of stisden
(See appendix c). The group statistics are showiabie 4.

Table 4.Group Statistics.

groups N Mean Std LSS

Deviation Mean

High 1 30 17.3833 2.55705 46685
plausibility

Low 2 30 15.4267 2.97592 .54333
plausibility

As it is shown in Table 4, there was a significant
difference in the scores of students whose teabhdra

As indicated in table 3, a Pearson product momertigher level of plausibility (M=17.38, SD=2.55) atitbse

correlation computed to assess the relationshipvesat

learners whose teacher had a lower level of plditgib

teacher's sense of plausibility and his/ her tewchi (M=15.42, SD=2.97).

performance. There was a significant positive datien
between the two variables (r= .71, n=42, p<.0Beitomes
clear that the null hypothesis, predicting no digant

Table 5.Independent Samples Test.

95% Confidence Interval

F Sig. t df  Sig. (2-tailed) Mean Difference X0 EMTOr of the Difference
Difference

L ower Upper

SEUEIVEIENSES o 586 2731 58 008 1.95667 71635 52274  3.39059
assumed
s S i
O Equality of 2.731 56.715 008 1.95667 71635 52205  3.39128
Equality of

. Means
Variances
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Table 4.9 provides enough criteria for the rejectbthe  particularly needs to be a place where learnersiidhbe
second null hypothesis of this study(there are aoy encouraged to use the new language to communitate,
significant differences between the learners wheaehers negotiate, to make mistakes with no fear, and donlédrom
have a higher sense of plausibility in comparisatinthe  successes and failures. Affectively, a suitableirenment
learners whose teachers have a lower sense ofillays for language learning should be one that enhanuest t
involved in teaching English in Iranian highschodls needed to communicate and which enhances learner's
because P-value which is . .008 is less than .88. it confidence and self-esteem.
shows significant difference. Furthermore the tseal
observed which is 2.73 is more than the t-valugcatiat 9 Conclusion
the 0.05 level of significance. Therefore, we cafely
claim that there is a significant difference betwede The present study proves that first, Iranian EFdckeers
performance of the learners whose teachers havgharh with high senses of plausibility have better teaghi
sense of plausibility in comparison with the leasn@hose performances and second, there is a significaférdifice

teachers have a lower sense of plausibility. between language performances of the learners whose
teachers have a higher sense of plausibility inpanmon
8. Discussion with the learners whose teachers have a lower sefise

plausibility. Language teachers must become awhtheo

Based on the premise that "there is a factor rhasic gap between teaching practices with high sense of
than the choice between methods, namely, the téacheplausibility in comparison with low sense of pleanibiy.
subjective understanding of the teaching they do" As there is not a comprehensive method to be appdie
(Prabhu,1990) and that the teacher's sense ofilplays promote teaching English as an Fl, the active searise
can help him/her to have better classroom practiteés plausibility can drive the teacher's instructionshis/her
study confirms Da Silva's notion that " a teachsense of classroom practices; rather than looking for mawgéthod,
plausibility may be more productive than teachbelef'. the teacher works at the level of principle whishhis/ her
Since a teacher with active sense of plausibiltis as a dynamic activities. In this way the interactionveeén the
practitioner or an explorer to improve his/ herctdag teacher's sense of plausibility and his/her classaro
atmosphere and such a teacher looks for the best poactices is the key to dynamic teaching, and we ca
improve learners' learning or autonomous learning. evaluate a good teaching or teaching performancderins

This study is especially in line with William and of how the students learn and how the teacher h®lps
Burden's (2000) hypothesis that " the best resutidikely make learning happen through activating and invgvi
to occur when there is a combination of warm andhem affectively and cognitively-the more the leamfeel
supportive relationships, and a reasonably cleederty involved in the process of learning, the more sssfté and
and well structured milieu". This notion was rewshl enjoyable they will find it to learn. Therefore, it
through the study, and we showed that the teaclitr w necessary for teachers to keep their sense of ipiys
active sense of plausibility tries to engage learne alive to keep up with dynamic teaching.
affectively and cognitively. Because a languagsssiaom



8 Fahime Farjanet al. On the Contribution of Iranian EFL Teachers'&eaf Plausibility to Language Teaching Pedagogy

Appendix
u.“.‘l:l Adauly
. s
5 0333,5 4sg Oty 53 Sl 0L B3l Cosis (U1 gliin 3 25 6 Aulidiauy (al £ ASab
olais] a5 sl doga g 39 jlanle SaS Luly ol 53 1) Lo ailisle slgswly 9 230 L el
s sl 3403 (g0
2 g il Lo ) e ez
1 ) do rU =u.|.=..a:n.7 Sy
ST N TS s

pillas ¢l ot gl

-

s S g gel (RIS A | iy (6 4350 A plea

8 i s g B8 B ol e | 1

Al S 53 gl yseh G B pde (Sulhplee | ¥

SR e e 38 Gl il e |

280 haga ) el il 4S S aad i o) e adbiplas | 0
30 4130 (le ) Uy pate Gl (IS 3 alas 1

A3 R OIS 5ol sl s s A Gl bae | Y

b Ol g gal QRS (6 jbaa i Sely Al plea | A
Al i 25 el sLa 58 mpenal yalples | 8

A aal i Ol g sal ity S i g1 1 letm R s ples |0
JE: UL P TR PER QR FIL PO R

283 430 ) Cufia g a3 3l 353k O sl Gl 4 il plaa | VY

s LA aga b sel sl gl b by plaa | AT

AL 38 L s aga (o adpa S paaba | ve

A0 sl G S Cules Sl abie | Ve

L 4ndha e a8 0 Gl alea | VY

s aaliiad (s S 3 ity S Gig) ) Sl plae | 1Y
F\gfdsQ‘J'_;.niufﬁhdj_)iQﬁiuwjjg‘ﬁuuﬂu%uj&gu?h
sd

S )i able 15 Ol sal GRS G R dlae | 14

2l 43203 YL A1 053 a3 gmge P ahalea| Y.

S Ll 5 yial)s Sl (slaa yul 5 L 1) Ol jsal (il (Sl plee | Y

A gl gse ulast elaial HBE ) luly plea | YY
.gwpaulula)‘;uu.))j).\.ulJlS‘_;L\gS\_;.';S_‘i:,lU_'L....."l_;',lu Yy

a3 il 81 Ol QR ES ke 5 5 e (s plee | Y

el sl (685 s b 5 S abaa | Yo

2l s paa Gl alea (S0l 0 ¥

AL g iy ol b e ples | TV

S b gl a1 1y sel R ST s plae | YA

285 0L il g a gl e e agf ) o b alaa |o¥a

250 A5 a3l b Jali g 800 2l 8 sy 0 Aesliplaa | Y- |

A. Used Teacher's Questionnaire.



International Journal of Language and Linguistia$£ 2(3-1): 1-11

EPIEPTIN LI PENS LRLNP - RUVENS TR W UYL 8

Al 438 Yl HUas o) g sel Gisla j Al ‘.ly. vy

A (985 ) (698 o8 Sl plea | v

A8 Oles 5 Sy el plea | e

A A e | s Uisa g 580l Gy plea | Yo

2l il Gy Gy a i s dipay S a1

eanaai |y BasSy (slaa () ) sal (il 45 2 ) i 1) (6l 4l ) il alxa
A

A8 Ll s SIS Ay 50 Sl Dl b 2 a G plaa | ¥A
A€ S Ll s () gal GRS el NS da 3 el s [ ¥4
S Cunia gl g ol Sose 4 Al | £

e 38 50 S el a1 OVl il R plaa | £

(Al Aty S oy Al 05 gal Gilaal el 3} £ Y

A5 b F g g I Gy plea | g1

8L 483 g ) 4 plagd S ) Sy alea |88

A0k Jlad DS glgillad ) Olgel Gy Sl e | to

A A g ) ) el Gl (538 gl gl g s plae | 41

Al & Sl o2l g sl L aS s ) pel 1) (le pnse Aud plaa | £V
AL 4530 (5l ikl g Jasd @yl s alea | £A

Al ol UL JLd ) b alaa | €4
_;154,;@\_)@3_)3;_6&‘_,@&&5“9\4?.\” 8,

AL iy YA e 4 R plea | 04

a0 a8l el lamse 31 ) sel cllne Gy plaa | 0¥

IS a5 Of gal Ui ible gla jaite 4 Sy alaa | oY

Al 4Ly g 8 5 e S Sl b s plea | 0

0 ) gal Gl 4s 1) il s Gagl s | 00

S S el (o 40) S s 0 i plaa | 01

A8h asa S D)l A plea | oY

280 4230 & 3Y ST s g3 sl sl plaa | oA

Ui | Ulgs st gl Giila 45 35S aal 81 (o) A3 (s plaa
Alad sl

Al LS a3 4d s G pdh Cga 3 A alaa | T

04

B. Student questionnaire.
omd al e Aaly RSP Al b
el ) a im0 3 Slee 4 a5 Lg dalldne S Ly )y ) V) s oy 58S 5 (ol (L3 U ) se) oS oE ) slate 4 2 3 e ) sal R
Anbe A s pa sl 1) B se s an S i

Lo 4w R (9B0) <) jisy A4 4u K (UBO) i) pumms B4u X (%A0) o85S 240 X (%20) Ui =1 43 R
(%100) “ixer
2 3 4 5
5 oa pala S 0 Sl Galee 1 sl Calad 39y (oo Uil Ll ga )l
2 JalS () a3y sa g pnsedralas 2 SRl slmd a8y e el Ladi 4y ales 7
Cual (i ja pllealas 3 28k Jlad (3K
(oo bl 55k 1) BSOS i alae L1 A e e pBS pale 8
O (528! il Sl s pRalaaiyl 43 4Sa 4 JAS alie sk a1 0 sel i CaISS ales 9
Pl 8 1) (Heillad alaa 2 (o SaS ol 55l e o
et jlalina ) (o 3 g pn 50 4S 38 (0 O sed GBS Gal iy 3 s (Hal (5 S iy ) plaa 10

Jisa) Q1 (53 8 (sl 3l &) 43 sl alra A i Al ) S 2
28 eyl Callass Wi paiai¥ale alia 11
5l ) 4l mua iy (A3 Nl 6 llae (o 3 sn g0 gl o plee ) e 12




10

Fahime Farjameét al. On the Contribution of Iranian EFL Teachers' &eaf Plausibility to Language Teaching Pedagogy

o 48 Kol s34

5 PSS )b (5A )58 5k e 4 plae
by ol s (e 45 15 283 e 431 ailen sl
S

SR L 0 5 Lgllad 0 24l 8 )3 ales
L) sy

3 allady Sl lelal 4y 1) Gl ) el i1 ales
S (oo sl IS

L Asai A 58 B K e dS | and alae
WS Clea 5l a5 5 2 55 e Lai

Ll g 283 o (3 8 (1 5 5 (s il ylai 4y ol
25U (38 ga Cand (S da ) 3 e S 3 ),
o S0 1y Ll gl 58 e laaa] ()3 gl i1
Alad

alind )3 sal G135\ a5 IS8 4 alre
Caal 8

d e ) 258 Glalind) Gl i alaa

1y eltae 353 0l 5 gel Gl 5 2 la il alaa
2,8 3L

Canal Gl Ol gl 31 (s Sl 4y s e
& alae Jles | 5 i€

A€ e alagl g 58 (IS 3 alas

alia Ll dn g aHla g3 ) Gl ) gl il alaa
2 )18

Lo alee 2 51 (S (sLali Lo 4S 8
3 e S

21 il g o ghai s 33 allag ) ) o alaa
2 ekl alaa ol 43 e

sal s 51 4S dnd) 5) XS e (A3 plae
S Al S o

Jaie) ax o 31l ) G 8 Gt 0 g alae
W3 (e YLl S 5 3S e yle )

13

14

15

16

17

18
19
20

21
22
23

24

25

26
27

28

29

26.
27.
28.
29.
30.

17.93
18
18.
18.48
19

Teacher B with high sense of plausibility=20
The students' marks (performance) for teacher B:

C. Comparison-T test-Hypothesis 2.

Teacher A with low sense of plausibility= 13.93
The students' marks (performance) for teacher A:

©@ 6y =N @ s WN =

NNMNNRNRNNRERRRRRRRPR B
g~ W®WDNE O O®NO O AW®DNREO

8.55
8.82
OIS
10.75
12
12.82
13.10
13.10
14.62
17.7
15.7
15.80
15.80
16

16
16.36
16.55
16.60
16.68
17.10
17.24
17.37
17.65
17.65
17.93

1. 11.86
2. 12.27
3. 12.96
4. 14
B, 14
6. 14.62
7. 14.85
8. 15.58
9. 16.11
10. 16.27
11. 16.82
12. 17.10
13. 17.24
14. 17.90
15. 18
16. 18.20
17. 18.62
18. 18.89
19. 19
20. 19.31
21. 19.44
22. 19.44
23. 19.58
24. 19.58
25. 19.86
26. 20
27. 20
28. 20
29. 20
30. 20
References
[1] Akbari, R.(2008) Postmethod discourse and practice.

(2]

(3]

[4]

[5]

TESOL Quarterly42/2.

Alemi, M. & Daftarifard. P. (2010). Pedagogical
Innovations in language teaching methodologlsademy
Publisher 1, 6, 765-770.

Barg, S.(2003). Teacher cognition in language temchi
Lang. teach36, 81-109.

Benson. P. & Voller, P (1997Autonomy and Independence
in language learningLondon; Longman.

Brown, H. D.(2000)Principles of Language Learning and
Teaching A Pearson Education Company.



[6]

[7]

(8]
9]

[10]

[11]

[12]

[13]

[14]

[15]

[16]

[17]
[18]

[19]
[20]

[21]
[22]

(23]

[24]

International Journal of Language and Linguistig$£ 2(3-1): 1-11

Candy, (1991). Self-direction for lifelong learning [25]
California: Jossey.
Da Silva, C. P. (2004). Teachers and Learners: tigagsg  [26]

the language classrooMESOL Quartly17, 3, 163-176.
Doff, A. (1990).Teach EnglishCambridge University Press.

Garter, R. & Nunan, D. (2001)Teaching English to
speakers other dfanguagesCambridge university press.

[28]
Gatbonton, E. (2008). Looking beyond teacher's @hass
Behavior: Novice And Experienced ESL teacher's
pedagogical knowledgéTR,161-182.

[29]
Hargreaves, A. (1994Changing teachers, changing times.
New York: Teacher College.

Hinkel, E. (2006). Current perspectives on teachiregfour

30
skills. TESOLQuarterly 40, 1, 109-131. 130]

Jia, Y, Eslami, Z, R. &Burlbaw, I. (2006). ESL teadle [31]
perceptions and factors
Influencing their use of classroom- based reading3p]

assessmenBilingual Re- Search Journa29(2), 459-482.

Kumaravadivelu, B.(1994). The Post method condition [33]
(E)merging strategies for second/ foreign languagehing.
TESOL Quarterly28

11

Nunan, D.(2000)Second Language Teaching and Learning
USA: Heinle & Heinle.

O'Malley, J.M and Chamot, A.U (199Q)earning strategy
in Second Languagé\cquisition Cambridge University
Press.

Pallant, J.(2007)SPSS-Survival ManualOpen University
Press.

Parajes, M.F(1998). Teachers' beliefs and Educaition
Research: Cleaning up a Messy Construgeview of
Educational Researc2(3), 307-332.

Pennycook, A. (1989). The concept of method, Istect
knowledge, and the Politics of language teachigSOL
Quarterly. 23, 4, 589-613.

Prabhu, N. S. (1990). There is no best method-whiSOL
Quartly, 24, 2, 161-176.

Prabhu, N.S. (1987)Second Language Pedagogyxford
University press.

Prabhu, N,S. (1992). The dynamics of the languagsoin
TESOL

Richards, J. C. & Renandya, W. A. (200&lethodology in
languageTeaching Cambridge university press.

34] Salmani, M. A. (2006). Language teaching: Statéhefart.

Kumaravadivelu, B. (2001). Toward a post method
PedagogyTESOL

[35]
Quarterly, 35(4), 537-560.

[36]

Kumaravadivelu, B, (2003).Ten Macro strategies for
teaching language.

(37]
Yale university press.

Lewis, M. & Hill, J.( 1990). Practical techniques for

: [38]
language teaching.

Commercial color press, London. [39]

Micheslo, w. & Harvey, A. S. (2000). Is teacher'srkv

never done? Time-use and subjective outcoh@SAP. 1-8. [40]
Nation, I.S.P & Macalister, J(2010)anguage Curriculum
Design Rutledge: New York. [41]

Nunan, D.(1993)Syllabus DesignOxford University Press.

The readingmatrix, 6,2, 125-137.
Schmitt, N. (2002)Applied LinguisticsArnold, New York

Spratt, M.(1999). How good are we at knowing what
learners likeBystem27, 141-155.

Stern, H.H(1991). Fundamental
teaching Oxford University Press.

concept of language

Thanasoulas, S. (2011). What is learner autonomntyo®&
can it be fostered? InternEESOL journal1-12.

Ur, P(1996).A Course in Language Teaching: Practice and
Theory.Cambridge Cambridge University Press.

Wenden, A. L.
Newsletter 19, 1-17.

(1985). Learner StrategieSEESOL

Williams, M. & Burden, R. L.(2000).Psychology For
Language LearningCambridge University press.



