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Abstract: Communicative competence is not confined to the raanicators’ ability tanake their utterance adapt to
the context, because communicators take a leaguisiion in dynamic process of communication. ldesrto make the
communicatiorsuccessful, communicators should also learn to aakantage of the dynampcoperties of context to
select the most appropriate contexts to compretienatterance and construct a context which is beraftoithem. This
will indicate a newlook at the research on communicative competentigs Paper will give soménplications for
improving communicative competence in English téaghon thebasis of the dynamic property of the context and

communication.
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1. Introduction

Communication is the goal of every second languagemphasize mostly on using language properly acegrtti

learner. Only when used in the real life can theglege

realize its value. Hymes coins the term “communieat
competence” (Zhuanglin, Hu, 1988) to refer to thewledge

which enables someone to use a language effectinelyheir

ability actually to use this knowledge for commuation.

contexts. However, as illustrated in previous cheptboth
communication and contexts are dynamic and
communicators take a leading position in commuiooat
So communicators should also be able to activeltedrand
manipulate contexts to communicate effectively.nfriis

Generally speaking, communicative competence aaitai point of view, the development of the communicative

the following four aspects (Richards, et al. 2080): The
first is the ability of grammar. It refers to thedwledge and
competence of language perception and expressiohiah
the context plays a great role; The second levethés
knowledge of rules of speaking such as the knovdextgut
how to begin and end conversation, which addresngo
should be used with different persons. The third mnthe
knowledge of how to use and respond to differepesyof
speech acts, such as requests, apologies, thanks
invitations. And context, in this way, supplies askequate
clue for people to recognize these speech actshodse
appropriately way to respond them. The fourth, &mg
hardest one, is the ability of knowing how to useguage

competence falls into two aspects: the developroétite
ability to recognize the context properly so as to
comprehend the utterance effectively and the devedmt
of the ability to construct a favorable contexbsdo express
effectively. All of these need wonderful language
competence which is used flexibly in certain cohtex
Language is not isolated, but depends on certdimge
namely, context. Hence, the knowledge about contelkt
aarely perfect people’s ability on language appidca

The following sections will provide some implicat®in
foreign language teaching to improve the commuivieat
competence from the aspects of comprehension and
expression. First, it will indicate what the teashshould

appropriately. When someone wishes to communiciéte w pay more attention to and teach in English teaglind then

others, he/she must recognize the social settitigs,
relationship to the other person(s), and the tgbésnguage
that can be used for a particular occasion.

the interactive language teaching method will heothuced
to integrate the knowledge into practical langugehing.
That is from the aspects of what to teach and lwotedch.

These four categories of communicative competence
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2. Developing theAbility to Recognize
Contexts Effectively

2.1. Introducing StudentsSome Pragmatic Principles

Pragmatic principles are important points teackbmild
pay attention to in foreign language teaching. ideo to
achieve the goal
successfully, communicators sometimes should contor
some pragmatic principles, such as Cooperativecipt:
and Politeness Principle. In fact, there are maayrples in
the intensive reading texts of College EnglishLé&sson 7,
Book 2, the sentence “?ii a group they were veavér”
violates Grice's “quality maxim” (do not say whabwy
believe to be false.) in Cooperative Principle. Whhe
author who was attacked by muggers asked for heip the
neighbors, they didn't open the door. However, rafte
muggers had gone, they came out and helped therdiriti
the keys. In spite of their brave gesture afterehent, the
neighbors were in fact cowardly and self-centrectsqes.
The implicature of this sentence is that those [geape not
brave, and that they are merely cowards. So inagnxiplg
this sentence, Grice’s Cooperative Principle can
introduced to the students so that they can bafipreciate
the author’s satiric meaning.

After the introduction of Grice’s “quality maximinore
examples like the following can be given to thedstus for
understanding and practicing.

(1) A:Beirut is in Peru, isn't it?

B: And Rome is in Romania, | suppose.

In this dialogue, surely B knows Rome is not in Raoim,
but he says so on purpose, thus violating “qualigxim”.
He is actually ridiculing A's ignorance.

So pragmatic theory is a very strong explanatongtion
to language, students with some functional knowded§
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(ii) The differences in time

There are also some different preferences to egpres
“time” in Chinese and English. Look at the followin
sentence:

(3) They are coming here today week7week today.

In  English, “today week”, “tomorrow week”
and "yesterday week” respectively men:n “today &xtn

of communicating effectively andveek”, “tomorrow in next week” and "yesterday inxhe

week” or “yesterday of last week”. However, in Giée, a
fixed time was preferred.

(i) The differences in colloquial expressions

Because of the cultural differences between the two
nations, there exist different meanings in the amplial
expressions. Here is an example:

(4) A: Ron, you don | read, do you?

B: Me? No, I'm a tube freak.

In colloquial expressions, “freak” means’a fan” and
“tube ” refers to “TV". So in this dialogue, B meathat
he/she does not like reading but is crazy abouthiad TV.

If the meaning of the colloquial expression is cler, what
B wants to convey cannot be understood.
(iv) The differences in values

be There are some differences in psychological valkes.

example, people in western countries believe thaty®ne
is equal and they care more about the individusdsial
status in society. So “Z” is always in capital.CGhina, most
people are bound by traditional ties and are alwagdest
and courteous. So when responding to a compliment,
Chinese people will say “No, no. You 've praised toe
much”, while English people will just say "Thankyoar
something like this.

There also exists some difference in image valkes.
example, Chinese people often ugeft v, « FfHL A,
“fir iS5 to describe or modify something or somebody
bad. But in English culture, dogs are looked upetpets”,

pragmatics can analyze the target language from thpeople do not only love dogs, raise dogs, but edéo some

pragmatic point of view.

2.2. Introducing Students Some Knowledge about &bci
and Cultural Differences between Chinese and
English

Sometimes, communicative failure is caused by dok |
of the knowledge about social and cultural diffeen
between Chinese and English. So in the teachingegs
teachers should teach the knowledge in this asgéis.
section will list some entries of cultural diffenin detail:

(i) The differences in colour.

Different nations have different meanings to thensa
colour. “Blue” in English refers toifi f or “#& " in
Chinese. So “blue sky” meansf* (1) K*, while “blue
bricks” means & #%”.

Look at the following sentences:

(2)It was blue Monday and Tom just didn ‘t feeddi
going back to work.

commendatory phrases with dogs such as “a lucky, dag
jolly dog”, “love me, love my dog”, etc.

If the students are familiar with these social anttural
differences, they will interpret more appropriatéty verbal
communication and less communicative failurestvélcaused.

3 Developing theAbility to Construct
Favorable Contexts

Section above has provided some suggestions on what
should be taught to improvatudents’ ability to interpret
appropriately, which is one aspect of communicative
competence. This section will provide some impiaad on
how to improve studentsibility to express appropriately,
which is another aspect of communicatbaenpetence.

3.1. Cultivating Students’ Awareness of Using Larage in
Appropriate Contexts

Here, “blue” does not refer to a colour, but means

“unhappy”. So this sentence means Tom was in anfzat]
and didn’t want to go back to work.

Context is a decisive factor in the production and
interpretation of utterances. Contextual factortemrine
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the production of utterances including the choice oget to the airport by taxi, he/she need not salgedaxi-driver

language, code, style, utterance-building ingrediesnd
utterance-building principles, and they also deteerthe
interpretation of utterances. And Chinese studeuwits
English often produce communicative failure duethe
ignorance of the context in which the languagesisdu

in a formal way like “sense me, would you mind tekime to
the airport?” In this case, “Airport, please” is madiomatic.

3.2. Cultivating Students’ Awareness of Manipulagn
Contexts as Communicative Strategies

English learners is often tend to assume an equatio |, order to cultivating students’ awareness of rpalaiting

between linguistic forms and communicative functidhey
are commonly misled to think that commands are uglig
associated with imperative sentences and questiotts
interrogative sentences. However, imperatives atdom

used to express command or request in informal espok

English. Requests are more often expressed inbjiréaztn

by imperatives. To perform the function of askirepple to

close a door, for example, different linguisticrfe can be

used. He Ziran (1988: 16) lists the following neet

different ways of expressing the function:

* | want you to close the door.

e I'd be much obliged if you'd close the door.

e Canyou close the door?

* Are you able by any chance to close the door?

*  Would you close the door?

*  Won't you close the door?

*  Would you mind closing the door?

*  Would you be willing to close the door?

*  You ought to close the door.

e It might help to close the door.

* Hadn't you better close the door?

* May | ask you to close the door?

*  Would you mind awfully if was to ask you to clo$et
door?

* I'm sorry to have to tell you to please close toerd

*  Did you forget the door?

* Do us a favour with the door, my dear?

*  How about a bit less breeze?

context as communicative strategies, the teacheosid
introduce students some strategies of manipulatimgexts.
This section will list some examples to illustrateme
strategies in manipulating contextual factors inrbaé
communication so as to achieve communicative goals.

() Communicators can establish or re-establish
spatial-temporal and social settings which are figaéto
advance their communicative purposes.

One aspect of spatio-temporal dimension of settivag
can be manipulated is the setting referred to bytterance.
Here person deixis can be taken as an exampléngtance,
the first-person pronoun “we” can be either
“we-inclusive-addressee” or “we-exclusive-of-addess’.
The latter is functionally equivalent to the secqmison
pronoun “you”. By adopting “we”, “our”, “us or"you”
ory'our”, the speaker can intentionally shortenespand
the empathetic distance with the hearer. Additignal
communicators’ social roles and mutual social retethips
can be manipulated and encoded by means of a warfiet
linguistic devices such as address forms. For elantipe
same person can be addressed as Katie or as Broféales.
Those who use Katie assume a close, possibly famili
relationship with the hearer. Those who use profedéles,
however, assume a more distant, formal relationsftipthe
same person.

Social settings are also dynamic and can be rezt&fim
the process of communication, the speaker can nivesc
honorific expressions to reproduce the contextrihen to

* Now, Johnny, what do big people do when they camg, e the hearer to do what the social role exggotéher to.

in?
*  Okay, Johnny, what am | going to say next?

Of the nineteen sentences, only one (sentenceip}he
imperative form, but all of them can express retjuéke
difference lies in the fact that they should bedusalifferent
contexts and thus their pragmatic force is differen

Therefore, in foreign language teaching, contexwiich
language is used should be paid much attentiofietachers
should teach not only the general rules of thedagg, but
also the pragmatic rules in using the languaget iEha say,
in explaining linguistic forms, teachers shouldoalgive
explanations on the relevant stylistic features pruvide
information of using the appropriate linguisticrfe in given
contexts, which can enable students to know théextral
factors they should adapt to in communication angrove

Therefore, honorific is not only a method of shogvin
politeness but also an emergent pragmatic powercihice
of honorific is decided not only by the status afiguage
users but also by communicative goals.

Look at the following example of Prof. He (He Ziran
1997: 19). One day, when Prof. He was consultirapéut
computer operation, his colleague B came in. AdtfiA
called B “Xiao B” according to Prof. He's introdim.
After a while, when A came to know that B is an entpn
computer, A began to address him as “ProfessoABlast,

A asked B whether B could teach him knowledge about
computer. B agreed, although B and A were casually
acquainted and from the conversation between Pieand
B, Aknew B was very busy. After A left, B said Rwof. He
that A was very clever to address him as “profe&onn

their pragmatic competence. For example, the se@tenys case, B found it difficult to refuse. In orderattain his

pattern “Would you mind doing... ? ” is a polite waf
making a request. Actually, people do not alwayssa A
polite form does not suit all the situations. Irffetent
situations, to different people, different lingigsforms are
used to perform the same function. Thus, when cer@sato

communicative goal, A constructed a social framdwaord

produced a context by means of honorifics. A gawesBcial
role of a teacher, and his social role is a stud&hien B was
addressed as ‘Professor B’, He was expected totda &
teacher should do. Thus, the speaker’s strategic ais
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honorifics as a pragmatic power can restrict tharéres
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bringing parts of the utterance into focus. Onehef main

behavior and make him do something according to thinctions of this focus is to make new informatiand

speaker’s intention.

(i) Intentional code-switching is also one aspiett can
be manipulated in verbal' communication. Code-shiitg
can also be operated deliberately by the speakersso
define the situation. By code-switching, the speadan

forebode immediate communicative behavior coming up
Here is an example (Gumperze, 1982: 111):

(6)(a). George has plans to’ leave.

(b). George has 'plans to leave.

If the speaker stresses the word “leave”, he/shanse

consciously manipulate the communicative context byeorge intends to leave, while if the speaker ségghe

means of diverging from or changing current
relationship and corresponding social distance agut
obligation relationship so as to re-establish a oemtext for
interaction. The following is an interesting examtiat best
illustrate this:

roleword “plans”, he/she means George has blueprirdgliger.

Communicators can therefore take advantage of these
features as signals of their intention, emotion and
increment or alter the utterance meaning.

Besides the intonation, many other features of qups

(5) On the border along India and Nepal a frontiecan be manipulated by communicators, which has been
inspector blamed a woman for smuggling tea. The aom illustrated with some examples in Section 4.3.3.

firstly argued in Nepalese that the tea she too&sdoot
exceed the quota. But when she noticed that theeatsr
spoke with Navels accent, she immediately switcteed

(iv) Apart from prosodic features, communicators ca
also take advantage of non-verbal devices, narhelypody
language such as gestures, postures, eye moveiaciat,

Navels and asked for his forgiveness as a home-matxpression, etc., as effective devices for the madation of

Finally she complained about fiaws of the curresiiqy in
English, which implied that she was dissatisfied Hrat she

context. Body language is often thought of as an
accompaniment to the more important verbal sighas a

was cultured and by' no means intended to “smugglgiowerful tool in communication, because it is paft

several small boxes often.
(Zhu Wanijing, 1992: 199-200)

contextual ingredients and keeps changing in tbegss of
communication.

The woman was successful in the end. Her successBy means of body language, the communicators cannot

resulted from her international code-switching iffro
Nepalese to Navels and then to English).

Here is another example of Prof. He(He Zhaoxioramgd)
Yanmei, 1997: 18):

When Prof. He teaches English in class, he onlalspe
English and plays the role of a teacher. Aftergla® talks
with the students in Chinese and plays the paatfaénd of
them. This fact is mutually manifest between hisdents
and him. At the end of a term, a student was didfipch
from the examination because he had been caughtiche
After the examination, the student offered an exali@n to
Prof. He in Chinese at once. Knowing what the sttide
attention was, Prof. He consciously replied in Esigl
Hesitating for a while, the student had to speagfliEh, too.

only keep a certain relationship with their intetitors but
also negotiate with their interlocutors to reproglaccontext
which is favorable to them. For example, if one tsato
withdraw from the interaction, he/she may get upnifr
his/her chair (getting up from one’s chair is aoegated body
language pre-sequence to saying goodbye). If his/he
interlocutor does the same thing, it means theeratt
recognizes the context produced by the former. aakeher
example. When a group of people are talking togethé&
wants to talk with B and stops talking with C, &/amay
increase his eye contact with B, and move away f@onf
both B and C recognize the context produced bhéy may
perform accordingly. Therefore, the communicatidt go

on to the next stage. These examples show that in

When Prof. He’'s communicative language was changeztbmmunication, some non-verbal features are closely
from Chinese to English, his communicative role waselated to the communicators’ intention and in egpgence

returned from a friend to a teacher. When the studsked
whether he could be given a way out, Prof. He arsave
“No” in English immediately. To turn down such ajoest
might be a little difficult when Prof. He was plagi a role of
a friend. However, when Prof. He was playing a miex
teacher, it was easy for him to do so because tiigest
violated the discipline of examination. At firshet student
tried to use Chinese to produce a context favorabl@m,
but obviously unfavorable to Prof. He. Prof. He ooy
refused to recognize the context produced by tidestt but
also reproduced a context favorable
communicative goal by means of speaking English.

(iii)y Additionally, prosodic features such as ingtion,
stress patterns, tone, voice and so on are alsoriamp and
effective devices for the manipulation of cont&dr instance,
intonation can serve as a marker of intonationctire by

function as the attention track. The hearer takes t
non-verbal features which are clear in the immediat
physical situation as a clue to what they signifg aomes to
the information core of utterance and recognitidnthe
speaker’s intention. Communicators can thereforkemase
of the dynamic property of these features to cowcsta
context beneficial for the achievement of a positiv
communicative end.

(v) Last but not least, communicators can makeofisiee
background knowledge outside the immediate scehis T

to his owmften occurs in debate. Because in debates, muitte dhlk

in conflict-managing settings is about definingttruand
that the ability to establish what is true and wisaglse is
but an instrument of power. The power resides énatility
to evoke and use the relevant domains of knowletge
link certain individuals with particular rights, tikes and
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responsibilities. The authority of one’s voice iBus
conveyed and realized by relying on culturally gtable
discourse procedures, which can reshape the ongoi
context. In other words, people can use conteatltbvalue
to what they say and devalue the talk of their oygmbs. The
following story, to some degree, illustrates thisnt:

Dynamic Context and CultivatiorCa@fmmunicative Competence

in fact, the heart of communication; it is what
communication is all about. ...the best way to reto
imgeract is through interaction itself’.

From this point of view, communicative competence
should be imposed in an interactive classroom where
linguistic interaction is conducted.

(7) A man by the name of Mr. Browter went swimming Linguistic interaction is a collaborative activityvolving

with his friends one afternoon. They had all puttbair

the establishment of a triangular relationship leetv the

swimming trunks except him because he thought thespeaker, the hearer and the context of situatimterdction

would be some place for the swimmers to changéhetot
near the beach. However when they got there, hadfou
nowhere to change clothes near the beach. So MwtBr
had to go to a car to change his clothes in it. &ut\r.

involves not just expression of one’'s own ideas but
comprehension of those of others. One listenstterst one
responds (directly or indirectly); others listerdarespond.
The participants work out interpretations of megnin

Browter was putting his swimming trunks, an elderlythrough this interaction, which is always understdo a

woman came near and stood by the car. Mr. Brownesetd
hasten. Then he opened the door of the car andtexzhou

context, physical or experiential, with nonverba¢s adding
aspects of meaning beyond the verbal.

angrily to the woman. “Do you always watch people As noted in the previous chapters, both context and

changing clothes?” The woman shook her head add sai
Do you always change your clothes in other peopis®
In this example, both parties take different pecipes:
Mr. Browter considered it impolite to watch othehanging
clothes, while the car owner considered it inappete to
change clothes in her car. In this case, each paety to
activate and make use of different rules as thasbias
arguing so as to put the other party to an infgumsition.

communication are dynamic. Students cannot imptbgi
communicative competence only in static and formula
environment. Just as Rivers (1987: 4 — 5) pointsiuat:
“Through interaction, students can increase tlagiglage
store as they listen to or read authentic linguistaterials,
or even the output of their fellow students in d&gions,
skits, joint problem-solving tasks, or dialogue rjals.
Students can also use all they possess of thedgegy- all

All the above discussions and examples indicate thihey have learned or casually absorbed — in réal-li
dynamic interadaptability between language userd arexchanges where expressing their real meaningperiant

contexts. It shows that communicators do not ontgract
under the limitations of context but also manipelat
contextual ingredients intentionally so as to cargdtan
advantageous context for communicative purposesofAl
the strategies can be taught by the teachers w#itte wvivid
examples so as to cultivate students’ awareness
manipulating contextual factors as communicativatsgies
which enable them to communicate effectively.

4. Interactive Language Teaching and
Communicative Competence

The above sections have introduced some techniofues
improving communicative competence in terms of th
dynamic context. All of these are just intendedhow what
to teach. This section will provide some technigiweeshow
how to organize a class to realize these technigqueise
teaching process, which indicates how to teach.

4.1. What Is Interactive Language Teaching

Students achieve facility in using a language wteir
attention is focused on conveying and receivindeuiic
messages (that is, messages that contain informatio
interest to speaker and hearer in a situation pbitance to
both). Communication is an interactive process fictv
context, language cognition and social factorsragewith
each other. Brown (2001: 159) points out that:

“Interaction is an important word for language tears, in
the area of communicative language teaching, iotemis,

to them. They thus have experience in creating agess
from what they hear, since comprehension is a goé
creation, and in skilfully creating discourse tbahvey their
intentions”.

8

2. How to Organize an Interactive Classroom

Last section illustrates briefly that interactivenguage
teaching is a necessary and scientific teachinghodet
which is in accordance with the dynamic property of
communication and context, for students to imprthar
communicative competence. This section will sumeeari
some tentative techniques suggested by Rivers 1887
illustrate how to organize an interactive classroom

e (1) Some authentic materials should be provided to

students in an interactive classroom. The listeniilfbe
purposeful as students prepare to use what they heard
in some way. The materials should be carefullycdettand
prepared, and will always be used in some prodectiv
activity: as background for a research projecttdliscussed
with others; for re-play in a role-playing situatiavith a
problem-solving components; as a dramatization or
humorous story telling; or as input for a smallypo
discussion or debate about controversial or undggdec
elements, perhaps cultural, which need study iermtal be
understood and accepted in their context. Bessibegys and
music can also serve as the materials to help ttiests
appreciate the cultural traits of another group.

(2) Some activities can be organized so as to geovi
chances for students from the beginning to listeh gpeak
in authentic communicative environment. For example
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Students can create radio talk shows, conduct dleas 5. Conclusion
markets with personally selected artifacts (buyisejling,
negotiating, explaining, persuading, retractingmuate
cocktail parties or job interviews, report on neasts,
providing their personal commentary from their own
cultural and national viewpoint, argue about evesutsl

This chapter firstly has presented some implicatior
improving the communicative competence from theeispof
developing the ability to comprehend and 'exprdfecively
under the manipulation of the dynamic contexts @mbal
communication. Then it has integrated the implicati with

positions taken and share points of view.

(3) Students can watch films and videotapes ofveati
speakers interacting. They observe nonverbal beliaand
types of exclamations and fill-in expressions #dratused, and

the interactive language teaching to provide s@tieriques to
realize the implications in the practical teachpngcess.

observe how people initiate and sustain a convensdht
exchange, how they negotiate meaning, and how ¢hdya
conversation. [1]

(4) Students can be involved in joint tasks: puefids
activity where they work together doing or makirtmngs,
making arrangements, entertaining others, prepanigrials 2]
for cross-cultural presentations and discussionsanging
international festivals or open days for parental-the time  [3]
using the language as they concentrate on the task.

(5) The learning of the grammatical system of twegliage
should also be included in an interactive classroony)
Understanding and expressing meaning require d¢arefu
syntactic choices. Learning grammar, however, idistening
to expositions of rules but rather inductively depeng rules
from living language material and then performinfgs. This |5
process can and should be interactive, with stadent
internalising rules through experience of theieeff/eness in
expressing essential meanings. Many activities aa¢imon [6]
says” for imperatives at the elementary level caddveloped
S0 as to make students use particular structuthswtifeeling
they are “learning grammar”.

Through these varieties of interactive activitidhe
students can practice what they have learned ssidhea [8]
knowledge in a vivid and authentic environment, chhis
beneficial to improve their communicative competnc

(7]
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